—~—

GRUPO EDITORIAL

DE PSICOFUNDACION

Papeles del Psicdlogo (2024) 45(2) 99-107

Papeles del Psicélogo
Psychologist Papers

https://www.papelesdelpsicologo.es/ ® ISSN 0214-7823 e eISSN 1886-1415

PAPELES DEL

PSICOLOGO

Revista del Consejo General de la Psicologia de Espaiia

Article

Psychology of Emergencies: A new Profession for a Current Social Need

Maria Antonia Soto-Bafio! ® & Vicente Javier Clemente-Sudrez'>

"Universidad Europea de Madrid, Spain
2Universidad de la Costa, Barranquilla, Colombia

ARTICLE INFO

Received: July 4, 2023

Accepted: October 28, 2023

Keywords

Emergency psychology
Training

Specialization
Professional skills
Regulation

Palabras clave

Psicologia de emergencias
Formacion

Especializacion
Competencias profesionales
Regulacion

ABSTRACT

The current social needs in situations of crises, emergencies, and catastrophes have led to the work of emergency
psychology professionals becoming an essential response service for citizens. This makes it necessary to work on
the design of specialized training for emergency psychologists by government entities and scientific and professional
associations, so as to guarantee a minimum and essential level of training for these professionals to provide quality
intervention and care in the field of psychology. Due to the specific idiosyncrasies of the discipline at this time, in
this paper we develop an approach to a training model based on competencies, which we consider an appropriate
option to follow in order to achieve the necessary regulation in the specialization of this new profession.

Psicologia de Emergencias: una Nueva Profesién Para una Actual Necesidad
Social

RESUMEN

Las actuales necesidades sociales en situaciones de crisis, emergencias y catastrofes, ha llevado a que la actuacion
de los profesionales de la psicologia de emergencias se convierta en un servicio imprescindible de respuesta para la
ciudadania. No cabe duda de que esto hace necesario que se trabaje en el disefio de una formacion especializada de
los psicologos de emergencias por parte tanto de entidades gubernamentales como asociaciones cientificas y colegios
profesionales, de manera que se garantice el nivel minimo y esencial de formacion de estos profesionales para una
intervencion y asistencia de calidad en este ambito de actuacion de la psicologia. Debido a la especifica idiosincrasia
en la que se encuentra esta disciplina en este momento, con este trabajo desarrollamos una aproximacion a un
modelo formativo basado en competencias, el cual consideramos una opcion adecuada a seguir para alcanzar la
regulacion necesaria en la especializacion de esta nueva profesion.
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Introduction

We live in a society that is clearly sensitized to the physical
and mental impact that crises, emergencies, and disaster situations
have on citizens. The demand for the assistance of emergency
psychology professionals in these situations is usually met by the
agencies managing them, with the provision of specific units of
professionals to respond and meet the needs of a psychological
nature and high emotional impact that occur both in the affected
population and in the professionals working in the intervention
services.

In Spain, the terrorist attacks in Madrid (2004) and Barcelona
(2017), the air crashes of Spanair (2008) and Germanwings
(2015), the earthquake in Lorca (2011), or the Alvia train
accident in Santiago de Compostela (2012), are just some
examples of the important work carried out by emergency
psychology professionals. To this, we must add the numerous
ordinary emergency situations such as traffic accidents, suicides,
gender violence, etc., in which the role of this professional is
essential to contribute both to minimize the psychological
impact caused and to prevent the appearance of future post-
traumatic psychopathology.

However, if there has been a situation that has marked a before
and after in the impact on the mental health of the population and
has driven initiatives to contribute to the care provided, it has been
the recent COVID-19 crisis. Numerous psychologist units were set
up, not only in Spain but in most countries of the world, to assist
both the population and practitioners, mainly health professionals,
who were carrying out aid work in the most difficult moments of
the pandemic.

As a consequence, the European Union approved Regulation
2021/241 of February 12, 2021 establishing the "Recovery and
Resilience Mechanism" (Parlamento Europeo y Consejo de la
Unién Europea [European Parliament and Council of the European
Union], 2021), by which, among other measures, Member States
are urged to strengthen the resilience of the population by
supporting measures in the field of healthcare with a view to,
among other things, "increasing the response capacity and
preparedness for crises, improving the continuity of activities and
public services". Following this, on April 29, 2021, Spain
approved the Recovery, Transformation, and Resilience Plan
(Ministerio de Asuntos Economicos y Transformacion Digital
[Ministry of Economic Affairs and Digital Transformation], 2021)
including in component 18 of its lever policies, the renewal and
expansion of the capacities of the Spanish Health System, based
on the idea that for a society to be resilient it must have the
necessary capacities to face future challenges that may arise. In
this sense, reference is made to the need to reinforce the
capabilities at the healthcare level in the face of future situations
of a different nature that require anticipation, rapid response, and
coordination.

These initiatives are a clear example of the importance of the
need to promote actions that contribute to guaranteeing adequate
mental health care in crisis, emergency, and catastrophe situations
and, therefore, actions that guarantee the training regulation and
specialization of emergency psychology professionals who will
intervene in these situations. In Spain, Law 44/2003, of 21
November, on the regulation of health professions (Jefatura del
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Estado [Head of State], 2003b), determines the need to carry out
a permanent review of teaching methodologies and teaching in the
healthcare field, and Royal Decree 589/2022, of 19 July, which
regulates the transversal training of specialties in Health Sciences
(Ministerio de la Presidencia, Relaciones con las Cortes y
Memoria Democratica [Ministry of the Presidency, Relations with
the Courts and Democratic Memory], 2022), underscores the
importance of adequate training for specialists in Health Sciences
as a fundamental principle on which the National Health System
must be based and refers to the fact that with regard to this
training, "accumulated experience has shown the importance of
acquiring a series of competencies, mainly of an attitudinal nature,
necessary for the professional practice of specialists". Thus, it is
considered essential "to ensure that specialists in Health Sciences
acquire and maintain throughout their professional practice these
essential competencies for the provision of quality and efficient
health care".

There has recently been extensive debate among experts,
professional associations, scientific societies, and other
organizations (Civil Protection, Military Emergency Unit, etc.) on
the importance and need for emergency psychology professionals
to have specific training to guarantee their specialization in this
field (Losada Fernandez, 2004; Valero Alamo, 2001; Soto-Bafio
& Clemente-Suarez, 2021a). This aspect became even more
evident after the crisis caused by COVID-19 and was reflected in
point 8.d. of the consensus document signed by some twenty
psychological organizations linked to the healthcare field,
addressing future lines of development of psychology in our
country (Consejo General de la Psicologia [Spanish Psychological
Association], 2020). In addition, the Spanish Psychological
Association has been working in this area and has a National
Accreditation of Expert Psychologist in Emergency and Disaster
Psychology (Comision Nacional de Acreditacion Profesional
[National Commission of Professional Accreditation], 2017),
which aims to establish the minimum criteria for training and
experience in this field to ensure the professional qualification of
these practitioners.

Thus, in this paper, and based on the particularities and specific
characteristics of the field of action of the emergency psychologist,
we propose a training model based on professional competencies
that can serve as an initiative for the training required in the face
of the possible regulation of the specialization in this role (Soto-
Bafio & Clemente-Suarez, 2021a). This will even serve as the
basis for creating a possible Diploma of Accreditation in
Emergency Psychology (Congreso de los Diputados [Congress of
Deputies], 2018; Ministerio de Sanidad, Servicios Sociales e
Igualdad [Ministry of Health, Social Services, and Equality],
2015), since, as established in Royal Decree 589/2022, "when a
given area of knowledge or competencies does not meet the
criteria regulated therein for specialties or areas of specific
preparation, its training may be assessed through the continuing
education of professionals and, if appropriate, it may be the
subject of an Accreditation Diploma or Advanced Accreditation
Diploma".

This option already had the favorable report of the National
Council of Specialties in Health Sciences in 2018, as indicated in
the non-legislative motion presented in the Congress of Deputies
that same year (Congreso de los Diputados [Congress of Deputies],
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2018). Given this scenario and in view of these regulations, it is
clearly essential to promote two very specific actions in this field
of action of psychology, firstly, providing continuity to emergency
psychology professionals in their work activity by incorporating
them into the agencies that respond to these situations, and
secondly, clearly defining their professional profile and ensuring
the specialization and specific training necessary for the
performance of this profession within its framework of competence
of action.

Basis of the Competency-Based Training Model

The definition of the concept of competency is complex and
there are multiple meanings found in the scientific literature since
1973, when McClelland suggested measuring competency instead
of intelligence (McClellland, 1973), defining it as "an underlying
characteristic of an individual that is causally related to criteria
referring to effective or superior performance in a job or situation".
A more recent definition is that of Echeverria (2002), who defines
it as "an effective capacity to successfully carry out a fully
identified work activity, which can be evaluated through
observable results, where knowledge (knowing), skills and
abilities (knowing what to do), attitudes and behaviors (knowing
how to act), and values and beliefs (knowing how to be) are
integrated. In this sense, Kane (1992) defines a professional as
competent to the extent that "they use the knowledge, skills,
attitudes, and good judgment associated with their profession, in
order to be able to carry it out effectively in the situations that
correspond to the field of their professional practice". Thus,
following Villa (2007), competency-based learning consists of
"developing generic and specific competencies with the purpose
of training the person in scientific and technical knowledge, as
well as applying it in diverse and complex contexts, integrating it
with their attitudes and values in their own way of acting
personally and professionally".

In the field of Spanish healthcare, Article 42 of Law 16/2003,
of 28 May, on Cohesion and Quality of the National Health
System (Jefatura del Estado [Head of State], 2003a), establishes
a definition of the term competence that is the national reference
when establishing and delimiting the training and competency
objectives of a professional in this field: "professional
competence is the ability of the healthcare practitioner to
integrate and apply the knowledge, skills, and attitudes
associated with the good practices of their profession to solve
the problems that arise". Therefore, it is important for a
professional to be able to demonstrate not only that they are
competent (they have the knowledge) but also that in a real
situation they know how to act and can demonstrate their ability
to perform (they have the know-how, they demonstrate it, and
they do it).

This model is based on the proposal made by psychologist
George Miller (1990) to assess professional competence through a
pyramid of four levels of training in order of complexity. The two
lower levels refer to cognition, at the base of which is the knowledge
that a professional must know in order to perform their professional
tasks effectively (knowing), followed by the competence or ability
to know how to apply the knowledge to specific cases of analysis
and interpretation (knowing how). The next two levels refer to

behaviors; thus, the first of the two refers to the demonstration of
how this knowledge and competence are used in simulated contexts
(showing how). Finally, at the apex and top of the pyramid would
be performance (doing), i.e., what the professional actually does in
their real professional practice.

Thus, the current training models for healthcare professionals
are evolving towards the creation of new options focused on training
based on the acquisition of competencies, that is, on the ability to
demonstrate competence and capacity (Hernandez-Avila &
Casanova-Moreno, 2018). As such, training and professionalization
processes are incorporating the use of technology, such as
simulations and virtual reality-based experiences, in order to
improve the practice and facilitate the acquisition and retention of
both knowledge and skills.

This is why, in recent years, the concept of "professional
competence" has been introduced in several healthcare professions
such as nursing and medicine, seeking formulas that lead to the
training of highly competent professionals (Escobar Yéndez,
Tamayo Escobar, & Garcia Olivera, 2022; Gonzalez Caballero,
2020; Mazacon Gomez, Paliz Sanchez, & Caicedo Hinojosa, 2020).
In this sense, we believe that psychology should also join this trend
and therefore introduce new systems of learning and acquisition of
professional profiles based on this concept, since excessively rigid
training systems, such as the traditional training models, have
serious difficulties in adapting to the speed with which the needs of
our society arise and change, and especially in the field of action of
these psychology professional roles, namely crisis, emergency, and
disaster situations. As Amador-Soriano, Velazquez-Albo, and
Alarcon-Pérez (2018) point out, "the competencies-based
preparation of the psychologist is an opportunity to position them
as a professional with knowledge, skills, attitudes, and values of
their own".

Professional Competencies of the Emergency Psychologist

Although there are not many articles aimed at determining the
competency profile of the emergency psychologist, we found a few
examples (Losada Fernandez, 2004; Vera & Puertas, 2001). In this
regard, we highlight the study by Fernandez-Millan, Gonzalez-
Cénovas, & Fernandez-Navas (2018) which performs a research
analysis on the work of the emergency psychologist in the different
Groups of Psychological Intervention in Emergencies and
Catastrophes (GIPECs in Spanish) of the Spanish Psychological
Association and concludes that there are seven competencies that
explain 95.63% of the skills that a psychologist must possess in
order to work efficiently in this field (stress resistance,
communication, flexibility, empathy, collaboration, teamwork, and
technical knowledge).

In the model we propose here, we start from the premise that it
is the social needs and those of psychology professionals that should
guide the definition of the competencies to be acquired by the
emergency psychologist through certain general learning objectives
that delimit both the training programs and the evaluation criteria
for these competencies. As such, the general objectives of
psychological training in emergencies can be summarized in two
basic general lines or principles: firstly, to provide the necessary
knowledge for the adequate practice of psychology in crisis,
emergency, and catastrophe situations, and secondly, to enable the
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attainment of the skills and competencies necessary for the
comprehensive care of victims, affected individuals, intervention
personnel, and managers.

Understanding the emergency psychologist as the "professional
who intervenes in all phases of a critical situation (normality,
response, and rehabilitation), which in the context of emergencies,
disasters, or catastrophes refer to events of high emotional impact,
which happen unexpectedly and which, due to the sensation of
objective or perceived threat experienced, are capable of
paralyzing the usual resources of the affected individuals and
community who, under normal circumstances, would be able to
cope with them more effectively" (Soto-Bafo & Clemente-Suarez,
2021b), competency-based training programs must ensure that this
professional is prepared not only in the formative knowledge of
this discipline and its field of action for the correct performance
of their work, but they must also have the psychological and
emotional characteristics necessary to carry out this work. Thus,
this training should also be aimed at minimizing the consequences
of the direct or indirect psychological and emotional impact that
may occur in these situations on the professional’s own mental
health.

Table 1 shows the design of the training plan based on the
professional competencies that we consider necessary for the
emergency psychologist to have. This plan is structured in four
main competency blocks, which in turn are subdivided into
different competency criteria, including in each of them the
different competencies that the emergency psychology
professional must accredit having achieved. Based on this
approach, we can say that psychology professionals who accredit
having these competencies are appropriately qualified for the
performance of this profession.

Competency Assessment Tests and Methods

Following the bases of the competency-based training model
described above, the set of professional competencies that
emergency psychologists must meet should be evaluated both
by observable behaviors and by verification criteria that
determine the presence of these competencies through
measurement and evaluation instruments that establish this
fulfilment.

However, we are aware of the complexity of this evaluation
process at all levels, so we consider that, in order to evaluate each
professional competence, different instruments must be used, since
it is difficult for a single evaluation method by itself to provide all
the information necessary to objectively assess a given competency.
For this reason, we consider it necessary to have a combination of
different evaluation and assessment methods for the different
cognitive and behavioral skills that make up the concept of
professional competence, which may be, in some cases, alternative
or even complementary.

Thus, due to the difficulty of quantifying behavior and the
diverse nature of the methods aimed at evaluating professional
competencies, we present in this work a base of the ones that we
consider could be used to build a future consensus evaluative
model with the participation of all the agents involved in the
determination of the training and specialization process of the
emergency psychologist, from the psychology professionals

102

themselves to government agencies and scientific and professional
entities.

Following Miller's pyramid model (1990) and some of the
evaluation methods followed by various authors (Almuedo et al.,
2011; Durante, 2006; Martinez Carretero, 2005; Martinez Pantoja,
2012; Schuwirth et al, 2004), we present and develop some of the
tests and evaluation methods of competencies that could be used at
each of the different levels (Figure 1).

Methods for Assessing Cognitive Levels: Knowledge
(Knowing) and Competence (Knowing how)

Written Tests

These are the most commonly used at these levels in any of
the types of exams: short answer, long answer, multiple choice,
essay, case resolution, etc. It is recommended that the design of
these tests be made mostly with descriptions referring to real
situations.

Oral Tests

These tests allow us to evaluate the theoretical capacity to
solve specific situations in the context of emergencies and
catastrophes. Furthermore, they enable us to accredit the
individual’s maturity in the development of the competence skills
and application of the acquired knowledge, showing the
organization, planning, and oral communication capacity of the
evaluated person.

Publications and Scientific Papers

In addition to these methods, the publications that the
professional has produced are also a method to be taken into account
to accredit the training achieved at this level.

Thus, the following work and documentation provided by the
professionals will be taken into account when evaluating these
levels:

e Doctoral theses and dissertations of training programs:
bachelor’s degree, master's degree, etc. dissertations, which
demonstrate an approach to scientific research and to the rigor
of a written academic work of quality.

e Publications: scientific publications and research papers
published in journals, congresses, etc. in the field of
psychology and emergencies.

Methods for Assessing Behavioral Levels: Performance
(Showing how) and Practice (Doing)

Simulation-Based Testing

Among the best known and most commonly applied are those
based on the technique of role playing, where it is important that
the people who participate as extras are well trained to represent a
specific crisis situation so that the psychologist's capacity for
resolution and intervention can be assessed. However, today, these
tests should be complemented with the application and use of new
technologies, so that we can simulate situations with virtual reality
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Table 1
Training Plan Based on Professional Competencies

Block I: Values, Attitudes, and Professional Ethics

Block I1I: Conceptualization, regulations, and framework for emergency action

Criterion 1: Professional behaviors and skills

Criterion 1: Civil protection, prevention, and emergency management

Competencies Competencies
1 Knows and manages interpersonal regulation skills for the management of 1 Knows general aspects of crisis and emergency situations, their types and
people and groups phases
2 Knows and manages self-control and self-management techniques for the 2 Has in-depth knowledge of the national, regional, and local Civil Protection
management of different situations of high emotional impact system, its functions, legal framework, and organization
3 Collaborates and cooperates with other intervention personnel, is part of a group, 3  Knows international response mechanisms, organizations, and the International
and works in a team Emergency Cooperation System (UN, Cluster, LRRD, etc.)
4 Knows and manages the symptoms and reactions of own emotional stress by 4 Knows the functioning of the Emergency Coordination Centers and the Single
showing resistance to it Emergency Telephone Number 112
5 Has the ability to modify their own behavior in the face of difficulties or changes 5  Knows the operation and performance of the different intervention teams in
in the environment emergency situations: fire-fighting and rescue teams, logistics, search and rescue
(underwater, dogs, mountain, etc.) and intervention in buildings, infrastructures,
and reestablishment of essential services
6 Possesses decision-making skills and quick reaction to changing or ill-defined 6 Knows the structure and organization of the Military Emergency Unit
environments and situations
7  Possesses social, communication, and empathy skills 7 Knows and prepares state, regional, and local emergency plans
8 Has the ability to work autonomously 8 Knows the functions, intervention scenarios, protocols, and psychological
intervention process of the psychologist in the field of Civil Protection
9 Possesses the ability and capacity to assume unexpected responsibilities 9 Knows the structure and model of psychological and psychosocial
intervention in emergency situations at the municipal, regional, state and
European levels: ERIES (Emergency Response) teams of the Spanish Red
Cross, SAMUR of the Civil Protection of Madrid, GIPECS of the Spanish
Psychological Association, etc.
10 Knows and possesses skills in telecommunications and the use of new 10 Knows how to integrate the performance of the psychological intervention team
technologies in crisis and emergency situations with the different intervention teams in different scenarios
11 Knows the essential elements of the emergency psychologist profession, 11 Knows the national and international legal and juridical framework on
including ethical principles and legal responsibilities psychological intervention in emergencies
12 Understands the importance of these principles for the benefit of society and the 12 Knows the legal framework for the protection of victims and those affected in
profession, with special attention to professional secrecy emergency situations
Block I1I: Mode!s anfi procedures of psychological intervention in crisis Block IV: Multidisciplinary intervention in specific areas
situations, emergencies, and catastrophes
Criterion 1: Psychological intervention in crises and emergencies Criterion 1: Psychological intervention in the school setting
Competencies Competencies
1 Knows and addresses the characteristics of crisis situations, as well as the 1 Knows the school self-protection plans
process of coping in and resolving them
2 Knows and manages individual and collective psychological responses to crisis 2 Knows and applies psychological intervention techniques with children and
and emergency situations adolescents in school contexts, both in unexpected deaths and in incidents with
multiple victims or natural disasters
3 Recognizes and knows how to manage the protection and vulnerability factors, 3 Knows and applies psychological intervention and counseling techniques with
both their own and those of affected individuals teachers
Manages and applies psychological first aid techniques in critical situations 4 Knows and applies techniques to promote resilience in children and adolescents
Knows and applies psychological crisis intervention techniques for special 5 Knows the functions and roles of educational counselors in emergency or
populations: children, adolescents, the elderly, people with physical or sensory disaster situations
disabilities, mental disorders, chronic or terminal illnesses, substance abusers,
foreign language speakers, etc.
6 Knows and appl}es ‘mterve‘nuon techniques for‘acute stress, anxiety, anguish, Criterion 2: Psychological intervention in the social sphere
psychomotor agitation, grief processes, and guilt management
7  Knows and applies death communication techniques in critical situations Competencies
8 Knows and applies telephone assistance techniques in crisis and emergency 1 Knows the structure and operation of municipal, regional, and state social
situations services
9 Knows, applies, and manages intervention techniques in special situations: 2 Knows and coordinates psychological assistance with the different social
suicide, traffic accidents, gender violence and domestic violence, fires, building intervention teams (social workers, primary care social services, etc.)
evacuation, temporary housing management, rescue, and missing persons
situations, etc.
10 Manages and applies psychological assistance and intervention techniques in 3 Knows the specific intervention of social agencies, entities, and non-profit
critical security situations: negotiation and hostage incidents, armed and/or organizations
verbally or physically violent persons, incidents involving explosive devices,
CBRN threats, etc.
11 Knows the intervention units in the event of terrorist attacks and applies specific 4 Knows and applies family and educational intervention techniques
intervention techniques for them
12 Knows the special characteristics of intervention in armed conflicts 5 Knows and applies psychological intervention techniques to people at risk of

social exclusion
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Criterion 2: Psychological intervention in multiple-victim incidents
and disasters

Criterion 3: Performance of the Security Forces and Corps in crisis,
emergency, and disaster situations

Competencies

Competencies

Organizes and coordinates intervention devices in traffic accidents, natural
disasters (earthquakes, floods, volcanic eruptions, etc.), pandemics, railway and
air accidents with multiple victims, and is able to apply psychological assistance
techniques to those affected

Knows the treatment of the legal duties, structure, organization, functions and
competencies of the State Security Forces and Corps

associated with traumatic symptomatology and psychopathological disorders

Designs and organizes preventive actions and development of action and 2 Knows the security structure in Spain and the Spanish police model, local and
intervention plans for the population in high-risk areas regional police, etc.
Adequately manages communication in crisis, emergency, or disaster situations: 3 Knows the concept and scope of Public Safety in Spain: Public Safety, Private
information to the population, media, social networks, etc. Security, and Public Order
Knows and applies techniques for intervention and assistance with immigrants, 4 Knows the rooms and coordination systems of the Security Forces and Corps in
displaced persons, and refugees crisis situations, major disasters, and terrorist attacks
Manages and applies strategic planning techniques with the people who manage 5 Knows the national protocol for forensic medical forensic action in events with
an emergency and advice in the analysis and decision making in emergency and multiple victims and the operation of the forensic police unit
disaster situations

Criterion 3: Psychological intervention in intervention personnel Criterion 4: Health care in emergencies, emergencies, and catastrophes

Competencies Competencies
Knows and handles situations of high psychological impact, vulnerability, and 1 Knows the structure, means, and services of the different systems and services of
psychological and emotional reactions health emergencies
Knows and applies stress management techniques, burnout, resilience, and 2 Knows and applies the principles of PAS Behavior, Basic Life Support and First
recovery strategies Aid in trauma, wounds, hemorrhages, burns, etc.
Knows and applies psychological techniques for the management of 3 Knows how to act in health care for traumatized and polytraumatized
vicarious traumatization, acute stress disorder and PTSD in emergency patients, disturbed persons, collective psychiatric emergencies, and
responders coercive measures
Knows and applies psychological techniques and strategies of emotional 4 Knows the specific aspects of healthcare transport: Land, Air and Sea
discharge, counselling, defusing, debriefing, etc. with the intervening teams
Knows the peer support systems and applies preventive intervention techniques 5 Knows the most frequent psychiatric conditions and emergency
with emergency professionals and volunteers psychopharmacology
Knows and applies processes of selection and assessment of personality profiles 6 Knows the triage and health logistics in catastrophes and the hygienic-sanitary
in volunteers and intervention professionals management of temporary shelters
Criterion 4: Psychological intervention in the short-term post-impact phase for Criterion 5: Forensic Medicine in Emergencies and Disasters
health promotion and prevention of psychopathology
Competencies Competencies

Knows the different types of grief processes and their intervention in various 1 Knows the organization of forensic medicine in Spain, and the structure and
populations: adults, children, people with degenerative diseases (Alzheimer's, objectives of the Institutes of Forensic Medicine
Parkinson's, etc.)
Intervenes in crises for people with psychopathological disorders prior to 2 Knows the methods and techniques of investigation in situations of violent death
traumatic experiences or suspected criminality
Intervenes in crises for people with adjustment disorders, PTSD, and dissociative 3 Knows the principles of psychological autopsy and the management of natural
and psychosomatic disorders and anthropogenic hazards with fatalities
Knows and applies post-trauma intervention techniques: Eye Movement 4 Knows the catalog of specific risks from the forensic medical point of view
Desensitization and Reprocessing (EMDR) focused on recent events, trauma-
focused cognitive behavioral therapy, systematic desensitization, etc. in both
adult and child populations
Knows and applies techniques and therapeutic approaches at individual, group, 5 Organizes and coordinates the integration of the psychological intervention
and mixed levels teams in the framework of the RD 32/2009
Knows the pharmacological properties and side effects of drugs normally 6 Knows the work of Funeral Services and coordinates with them

Criterion 6: Protocols for Coordination and Networking of Public Services for

Psychological Assistance in Disasters

Competencies

Knows the state, regional, and municipal resources for emergency and
disaster psychology services, health care, education, social services,
NGOs, etc.

2 Knows, develops, and applies protocols for intervention and coordination
between public and private resources
3 Organizes and coordinates referral networks between different resources
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Figure 1
Miller s Pyramid With Evaluation Methods for the Emergency Psychologist

Training levels to reach
professional competency

Knowing how

Knowing

© Maria Antonia Soto Bafio

since, for example in catastrophes, these can be very useful for
assessing the response capacity of a professional, mainly in relation
to the coordination and management of different teams of
professionals and their interaction with other agencies involved.
These situations can also be assessed through different simulations
in which psychologists participate with other organizations and
intervention teams (firefighters, health, police, armed forces, etc.).

Direct Observation Tests

Direct observation of a professional's practice is one of the best
methodologies to perceive the level achieved in a competency
domain or competency. For this purpose, mirrors or recordings can
be used to carry out this observation, if it cannot be done directly.

Professional Practice Reports

This is a good method for evaluating the intervention carried out
by the psychologist in a specific real situation, assessing the
contextualization, techniques used, and resolution of the situation.
In addition, these reports are usually carried out within the
framework of an institution or competent authority in emergencies,
so it is a good method for understanding the degree of compliance
with standards and quality indicators.

360° Feedback

The 360° evaluation is a tool based on the collection of
information from multiple sources. It involves the evaluation of
various aspects of the professional's activity by multiple people
present at work and also usually includes self-evaluation. Although
we acknowledge that it is not easy to provide this type of evidence,
we should not however exclude this possibility, since this evaluation
can include satisfaction surveys from individuals attended,
evaluation from other colleagues, the head of the team of

Assessment methods

psychologists, representatives of other teams, and organizations
with which the professional has collaborated, etc. that assess the
performance and professional practice of the person being evaluated.
In all cases, the accreditation in the acquisition of these
competencies can be provided by presenting different tests and
certificates where their attainment within the field of emergency
psychology in the public or private sphere has been recorded. Thus,
the different ways of accrediting the knowledge and competencies
acquired in these tests include certificates of accomplishment of
training activities that evaluate this knowledge in masters,
postgraduate courses, courses, continuing training (CT) activities,
professional practice in different teams and organizations, etc.

Conclusions

We are clearly in a situation in which it is essential to define the
professional profile of the emergency psychologist we wish to train,
in order to respond to the social needs that inevitably arise in crisis,
emergency, and catastrophe situations.

Nowadays it is crucial for the training process to be based on new
teaching methodologies that facilitate more active and meaningful
learning: case studies, problem-based learning, cooperative learning
that promote the development of complex competencies such as critical
thinking, communication, collaboration, or problem solving, etc.

This is why we must replace the idea that a competent professional
is one who possesses only the knowledge and skills to perform a
specific profession, competency-based training being a model that
can provide greater adaptation to the training required for professionals
in emergency psychology, and the competency-based professional
profile being a way to determine objectively and systematically the
competencies that this professional must meet for the exercise of their
profession. With this work, we intend both to respond to the interests
of professionals, to achieve their necessary specialization, and to
ensure the quality of psychological assistance provided to citizens in
these situations. There is no question that for the services provided
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to citizens to be of quality, we must ensure the competence of the
professionals who perform them.

In view of this situation, and due to the special idiosyncrasy of this
professional profile, we consider it necessary to develop a specific
training and competency proposal, since we believe that it would be
inappropriate and risky for this training to be diluted within other training
programs belonging to other areas of psychology such as the Degree in
Psychology, the Master's Degree in General Health Psychology or the
PIR training program for Specialists in Clinical Psychology.

In our opinion, we consider that, due to their complexity and
inadequacy to meet the characteristics and needs of this discipline at the
present time, the traditional and professionalization models based on the
residency system are unfeasible as an approach for the specialization of
professionals in emergency psychology. For this reason, we offer here
an approach to a training model of specialization based on competencies
that could serve as a basis for a new form of professional accreditation
and certification in the field of emergency psychology.

In doing so, we intend to instigate reflection and initiate a future
line of action for the creation of new specialties in psychology
through the creation of accreditation diplomas, since the essential
purpose for obtaining them is that the psychologist can demonstrate
they have achieved the required competencies by providing the
evidence established for this purpose.

To this end, in Spain, it is unquestionably necessary to coordinate
and collaborate with all government agencies involved, professional
associations, scientific associations, and psychology professionals, to
overcome the rigidities, disagreements, and prejudices that prevent
us from moving forward and providing Spanish society with a
competent psychology professional capable of responding to mental
health needs in situations of crises, emergencies, and disasters.
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